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of twins. A once lauded psychologist,
Burt could now be considered a footnote
of irresponsible research in the history of
psychology (Lewontin et al., 1984).

Conclusion

New ethical issues require new tools for
pursuing good work. Our GoodWork
Project suggests that psychologists should
(1) think about the various hats they don,
(2) consider issues of alignment within
their field and seek to correct areas of
misalignment, and (3) identify mentors,
anti-mentors, and trustees who can help to
exemplify and delimit the boundaries of
good work in psychology.

As they seek to pursue the three Es of
GoodWork, psychologists should also
consider the four Ms: (1) What is the
Mission of my field? (2) What are the
positive and negative Models that I must
keep in mind? (3) When 1 look into the
Mirror as an individual professional, am
I proud or embarrassed by what I see?
and (4) When I hold up the Mirror to my
profession, am [ proud or embarrassed by
what I see? (Verducci & Gardner, 2006).
Psychologists who ask and seek powerful
answers to these questions will be more
likely to do good work.

In the spirit of propagating good work,
we have compiled our insights into an
educational intervention. The GoodWork
Toolkit includes several powerful ethical
dilemmas that emerged during our
interviews; these dilemmas are described
in a manner that promotes deep reflection
about the merits, chailenges, and
facilitators of good work. The curriculum
was inspired by our interviews with

DISCUSS AND DEBATE

Has the increasingly global village influenced the ‘hat’
problem in psychology? If so, how?

Have your formal or informal mentors been more
influential? In what ways?

How do the areas of psychology with which you are
most familiar fare on the mirror test?

What ‘hats’ do you don as a psychologist, and have
they led to conflicts or compromised work?

Whom would you nominate as a psychological
trustee? What qualities must today’s trustees
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aspiring and young professionals who
repeatedly defended their decision to
postpone good work until they had ‘made
it’ in today’s cutthroat, market-driven
environment (Fischman et al., 2004).
Deeply troubled by this mindset, we
believe it is imperative for educational
institutions to prepare individuals to carry

‘It is not enough... simply to
carry out one’s individual
work in an excellent, ethical
and engaging manner...’

out ethical, not just excellent, work.
(Barendsen & Fischman, 2007,
goodworkproject.org) The Toolkit is
currently being used in a number of
secondary and postsecondary schools in
the United States.

The Toolkit prepares new professionals
to pursue good work before they enter the
field. Once established in the field, new
and experienced professionals alike must
not lose sight of the good work trifecta
(excellent, ethical, and engaging work)
or the tools that make it possible (hats,
alignment, mentors). It is not enough,
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